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Survey Takeaways The WHY: Reality Revealed by Survey

Member-districts are using a wide range of i i i d for i skills
i ion for EL, usually with literacy ials and instructional strategies that have not been developed
d.

E Abundance of curricular materials being used across districts for Foundational Skills
instruction for both Gen Ed students and ELs; few used across more than 2 districts with ELs in

Current practice results in most English learners experiencing foundational skills instruction in English
heavily focused on code-based skills, built on findings from research on how monolingual English-speakers
learn to read English text.

* Overall lower district responses for materials for Secondary Grades (6-12); few District Educator Needs

materials in common across districts

Teachers usually augment district-provided resources or supplement with other materials but do so without
coherent guidance or support from research to address the multiple literacies that ELs bring to school.

Educators require knowledge about: (1) second language acquisition pedagogy, (2) early literacy/reading
development in English, (3) how the English language works, and (4) contrastive linguistics—to build on the

I We do not want SIFE to be learning in a separate home language assets their students bring to school and to ensure literacy instruction is effective for ELs.
Fewes} CIBE e universe, from entirely separate materials.
materials for SIFE

Publishers not ikely to develop or improve materials
for SIFE~ too small of an already segmented market

Important to build capacity and tools to help.
educators meet SIFE needs with existing EL and gen
ed materials
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Needs to Address =

skills development for ELs as part
of the core — or Tier Il instruction

* Specifies the features that
instructional materials should
include to support the
foundational literacy skills
development of ELs in a systematic
and meaningful way

Members of instructional materials selection
committees and individuals who make decisions
about materials used for foundational literacy.
skills instruction

Materials developers and publishers

2 What does effecti sisrsctnn matanah 4. How do we use the The HOW Foundational Skills
al 'S €l ve 4
instructional practice for incixia o el leschers ramewoand crtsia Instruction for
[{ ional It >
iv:;z'r’:::ln :m:ﬁ;acy Foundal’i:il;l!m:'az o mr;a;erfais selection En g lish Learners
i a
instruction for ELS? & vendor matariale?
WORKING
GROUP
L
« Clark County
TIMELINE * Dallas
. * Summer 2021— * Los Angeles
Foundational Research Finding « November: Draft * New York City
1. What does Literacy | from Survey to working group « Omah
“foundational literacy” Framg\l\-r:nc for « BIRE May 2022: & experts maha
mean for ELs (e.g., feedback from EL . April 2023: * San Antonio
scope, connections to program directors  Finalized! o Tul
ELA, unique features, and publishers : Tulsa
elc)? —
Audience and Purpose Foundational Skills Instruction for ELs
Educators who are providing and/or are .
. resp_onsiblelo;loundah(innarl\litemlcvskills : * Describes and makes a case for a
instruction to students whose home language s N a3t 0 d
RoEE el o feceve Enpiah e comprehensive and connected
acquisition servl?ee:r::es'::'\nd (i.e., English a rOaCh tO f°u ndatlonal Iltera cy

g Foundational
n for English Learners: A
Comprehensive and Connected Approach A Framework for Foundational
Literacy Skills Instruction

for English Learners

Chapter lll. What Teachers Need to Know
about Language: tic Primer

Instructional Materials to Teach

4 Chapter IV. Considerations for Select
Foundational Literacy Skills Instruction

11

12
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”‘ h“ LITERACY DEVELOPMENT

A Framework 4 L Re-envisioning English Language Arts
for Re-env sioning Ber=+M  and English Language Development
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Companion-Documents
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What'’s similar or different?

Figure 1. Pathway to Language Literacy

Pathway to
Literacy

LITERACY DEVELOPMENT LITERACY DEVELOPMENT

* English-speaking children: Greater
concordance between the oral
language skills they possess and the
language of instruction

+ English learners: Non-concordance,
making the transfer of their existing
oral language skills less
straightforward in supporting
foundational literacy skill
development in English —
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COMPREHENSION

Based on Brown (2014), Storch & Whitehurst (2002), and Strickland et al. (2004).
English Learners Native English Speakers
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TR , TEACHER
What is Different About Traditional Approach _ Comprehensiveand T h €0 ry Of Siimianes Ewptwience | KNOWLEDGE 2o
Connected Approach orzsmel | gt

a “Com pre hensive and Home Language Irrelevant or impediment _Critical asset ACt | O n e -

(Including Dialects of

Connected” Approach English)

f 5 Grade-Level Content Preceded by Anchor for foundational
foundational skill Kill
or ELs~ i ) oundational sidlls skills When teachers value and leverage the linguistic by T
Meaning-Making and Later stage of FS Prioritized throughout FS. repertoiresthat EL bring to school and teachers are ISTRICT SUPPORY:
[ i equipped with knowledge about-
e —
Linguistic Identity Defined by academic Expanded by academic (a)  How the English language system works, Guldance donuments
English ability English ability (b)  How ELs develop English as a new SIOFEO
language, and
Language-Based Skills  Subordinate to code- Developed (c) Comprehensive approaches to lteracy,
(Oral Language) based skills simultaneously with teachers can create learning experiences that build
e —— content knowledgeand foundationals|
. instruction that supports student understanding for
Text Comprehension  Signaled by speedand  Signaled by proper how academic Englich works.
accuracy expression

EL LITERACY DEVELOPMENT

17 18

Exploring the Research pp- 1221
What do ELs bring to learning What supports do ELs need to
H ow t h e foundational skills (i.e., assets)? | learn foundational skills?
H What makes English challenging
Eng“Sh to learn for ELs?

Language

20



What do these SOUNDS
mean to you, if anything
at all (in any language)?
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[Espaniol vs Coreanoll

mismo soni 5, dls\lnb _s‘i‘gnl:ad

21
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English has many unique
syllabic and word
structures.

+ ELs have an inventory of sounds in
their home language.

+ Some sounds are common, and
some sounds are unique.

+ Consonant clusters (e.g., sixths,
glimpsed, scream, etc.)

+ When a sound does not exist in a
home language, the EL might
“hear” a similar but different
sound.

Shared sounds do not need to be retaught.

Special English sounds

Special Spanish Sounds

voiced th  (this)
i (nifia) voiceless th (thin)
hard r (fuerte, perro) zh (measure)
soft r (pera) | 29 |

x sounds a
bit like English h
(México)

1.(2017, April6).

speechtherapy/

Transitioning to
Reading

23

24
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* Once upon a time, in the woods, lived a * InEnglish, there are 26
peasant. He was a good man with a noble letters that are combined | sond | Comon Spelling altematives
heart. He spent his time in the forest cutting to represent 44 sounds CEN %h e o [ - (TN
down boughs from the trees. (phonemes). e o  |ew
Cutti dalld de his hand * The five vowels are used beau brooch | sew
. - ouh| |
What’s so u;tlng whoo all day made his hands strong to represent 20 unique AEY A = = |= o« =,
ana rough. sounds. - i s &p
com pIicated? * One day, he cut wood so fast that by 3 * These features of the N T e I e o
o’clock in the afternoon, his day's work was English language ‘.‘.“2' o T Tar i (w
through. contribute to inconsistent ol taught | war ught | sauce
: sound-symbol Tow] 0
* It started to rain on the way home, and he ' e (e | & I
got so wet that h|:5 nose became red, and he Ziegler, Stone, & Jacobs, AR
developed a hacking cough. 1997).
&
-
26
Read... Stress Patterns pa

Table 4. Influence of Stress Patterns on Meaning

We heard John talking s

We ‘heard "John ‘talking Plain statement of fact

We ‘heard John talking  Implied contrast— “but we didn’t see him”

Th | n k a bO Ut. . We heard “John talking  Implied contrast— “but didn’t hear Mary”
1. How ma ny ways can the statement be read? "We heard John talking  Implied contrast— “but others didn't”
2 . H ow d o) th e rea d | ngs d Iﬁe r? We heard John ‘talking  Implied contrast— “but we didn’t hear him singing,” for example

3. Why does this matter?

27 28



Q What do students learn
about language?

pp. 28-29

* What are you currently addressing?
¢ What are you not addressing?

Understanding of the English
language and how it may differ
from their home language

Code-based skills to engage with
texts in service of learning
grade-level content successfully

How academic English works to
convey meaning

29
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How ELs Learn
English: A
Comprehensive
and Connected

Approach

Critical Components Emphasized bp-2425

Language-based
Skills

«Oral Language
«Comprehension and
Meaning-Making

«Word Knowledge

Code-based Skills

« Phonological and
Phonemic Awareness

«Print Knowledge

« Decoding and Phonics

«Early Writing

Guiding Principles
for the
Foundational Skills
Development of
English Learners

pp. 29-36|

Grade-level content serves as the anchor for
foundational literacy skills development in service of
mastering spoken and written academic language.

) Meaning-making and comprehension are prioritized.

31

32
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Be prepared to present on the
following—

1. What is the principle?

2. Why does the principle matter?

3. What does the principle look
like in the classroom?

4. Extra Credit: What support do
teachers need to implement
the instruction characterized by
the principle?

What do teachers need to know about
language?

Tol Already Know Need to Know low We'll Support | Needed Resources
feachers

Language
Development

pp. 37-43

Sentences and
Discourse

Stress Patterns
Vocabulary:

Principles of Word
Formation

Syllabic System

Phonemes and
Sounds

33
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District-aligned Instru

al Supports and Resources Explicitly Addressing EL Needs

Teacher-designed and -led instruction anchored in grade-level content that dynamically responds to the
evolving leaming needs of ELs requires the following targeted and multilayered district resources and
supports—

Professional learning. Teachers need high-quality, relevant, and ongoing professional
learning that continues to build their capacity around providing foundational skills
instruction to students whose home language is not English, equipping them to respond.

to the educational needs of ELs (California State Board of Education, 2012). Professional
development must also be aligned with (and/or complement in a coherent way) the district's
overall professional development plan, particularly around foundational skills and literacy.

District guidance. Any district guidance and resources provided to teachers.
for developing literacy and grade-level content knowiedge should aiso be
coherently articulated or aligned to meet the needs of ELs.

Instructional materlals. The central role that teachers play is supported by quality
instructional materlals that facilitate engaging leaming experiences. These learning
experiences build grade-level content knowledge and simultaneously develop oral

language and foundational skils for ELS. District-adopted materlals, approved lists of
texts, or guidance for the adoption of Instructional materials to support foundational skills
instruction should explicitly include features that address the needs of English learers.

35

Supporting

Families
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Home Language Erosion

Oftentimes, English replaces the language of the home and family, even if parents do not understand
or speak English well. This language replacement leads to a gradual erosion of communication
between parents and children, and a lessening of the bonds between them, making it more difficult
for parents to guide their children (Fillmore, 2000; Rumbaut & Massey, 2013).

Socio-political forces shape the language politics students must navigate as they acquire English and
develop their identity. Children are highly susceptible to the English bias in school and the world.
They know about insiders and outsiders and belonging or not. They can also detect bias against
those who are unable to speak English easily or well (iike their parents and family members)

The younger children are when they begin to learn English at school, the more easily they learn it,
provided they have opportunities to interact with teachers and classmates in meaningful activities
conducted in English. Regrettably, students exposed to other languages prior to formal schooling do
not necessarily become bilingual by merely learning English in school. Attaining biliteracy requires
the i formal of both Unless home are supported in
meaningful ways, including recognizing parents' home language proficiency as an asset, ELs are
likely to put those languages aside—even in the home, as they lear English.

Empowering Families to Support Home Language Development

Skills in any language are beneficial to learning new languages, such as English, in school. Therefore,
families should be encouraged and supported to engage with children using languages spoken in the
home. Many families and educators mistakenly believe that home language reinforcement as students
begin to learn English is counterproductive. Promoting home language development also helps to mitigate
the home “language loss™ and the . home and culture that often occurs
as students lea English. This is especially important when schools only offer English language instruction.
Materials that schools and educators can use to empower families to support home language development
woul

+ Expicitly convey to educators, famiies, and students the benefits of home language development
alongside English development in school
Encourage students to communicate in their home language outside of school and deepen their
knowledge of the characteristics of their home language through activities focused on meaning-
making and communication.

Convey, to the extent possible, to family members in their home language the similarities and
differences between the language they know and English—and how they can use this knowledge
to support their students in learing English while reinforcing the home language.

- Encourage families to find time to engage in activities of cultural importance, such as speaking,
reading, oral storytelling, etc. in their home language —using incressingly complex and mature
language (i.., the language used by older members of the community) as students get older.

Help families and educators to be aware of traumatic and emotional experiences that may arise as
children attempt to fitinto the school environment, straddling two cultures.

p. 64
Figure 3. Phases of the Instructional Materials Review Process
Phase Key Considerations for English Learners
Overarching Part I: Non-Negotiable Criteria (NNC)
. 01 Considerations Part Il: Design Criteria
| n St ru Ct iona | Part lil: Teacher-specific Materials and Support
M a te rl a | S 1. Define the district context.
. . 2. Define the program features or approach for foundational literacy skills
C r | te r | a instruction (in general and specifically for ELs).
3. Define district needs.
4. Assess the underlying approach for EL instruction and the validity of proposed
materials.
5. Determine alignment with the district’s approach to ELA/ELD and
foundational skills instruction for ELs and student needs.
6. Decide which materials advance to Phase II.
pp. 46-49)

40
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Figure 4. Phase Il Review Process

Part I:

Non-Negotiable

Criteria (NNC)

+ NNC #1 (Principle 2):
Grade-evel Content

« NNC #2 (Principle 4):
Academic Language:

~NNC #3 (Principle 6):
Comprehension &
Fluency

If NNC met,
proceed to

Otherwise,
stop.

Parts Il and Ill.

Part Il: Design Criteria

« Criterion I: Language Development

- Criterion Il: Phonological Awareness

- Criterion It Comprehension and
Meaning-Making

« Criterion IV: Word Knowledge.

- Criterion V: Print Knowledge

« Criterion VI: Alphabet Knowledge,
Phonics, and Decoding

- Criterion VII: Early Writing

Principle f: | Principle 3: | Principle 5:
Linguistic | Meaning& | Lang.&
Repertoire & | Comp. | Code Skills

Metalinguistic

Part lll: Teacher-specific
Materials and Support

+ Supporting Knowledge of

Language and Relevant Pedagogy

- Assessments

- Professional Development

- Strategic Use of Technology

- Interventions

« Empowering Families to Support
Home Language Development

Materials Review Activity

Considering materials that you currently use or are reviewing, use the criteria matrix to determine the criteria

met, partially met, and not met.

For partially met and not met, note specific examples and what is needed to meet the criteria.

iteria Not Met

Awareness
pp. 50-58]
41 42
Traditional Approach  Comprehensive and
What support do you e Comnected pprosch

Closing

Thoughts

need to shift to a
comprehensive and
connected approach?

Home Language
(Including Dialects of

Grade-Level Content

Meaning-Makingand
= 3

Irrelevant or impediment  Critical asset

Preceded by Anchor for foundational
foundational skills skills

Later stage of FS Prioritized throughout FS.

Linguistic Identity

Language-Based Skills
(Oral Language)

Text Comprehension

Defined by academic
English ability

Expanded by academic
English ability

Subordinate to code-
based skills

Developed
simultaneously with
code-based skills
Signaled by speedand  Signaled by proper
accuracy expression
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Observations from Lily Wong Fillmore

As | engaged the [English learners] in discussions of the materials
they were working on, it became obvious that they were stymied
by the language of the texts. It was not just the vocabulary, but
the syntax itself was a stumbling block. ... | realized that written
English was as foreign to them as German or Albanian would have
been. Their spoken English was different enough from the
written English they encountered in texts to prevent them from
making much sense of it....

There are aspects of language that can only be learned through
literacy since they do not appear in everyday oral language
communication.... There is only one way to learn this kind of
language, however, and that is by working with texts that are
written in such language. It is by working with complex texts that
students can discover how such language works (Fillmore &

Fillmore, 2012).

Wong Fillmore, L. (forthcoming). Language, Learning and Life. In J. Avila (Ed.),
Leaders in English language arts education: Intellectual self-portraits. Brill.
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